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Feedback on feedback  does it work?
Oranna Speicher1 and Sascha Stollhans2
Abstract. It is well documented that providing assessment feedback through the 
medium of screencasts is favourably received by students and encourages deeper 
engagement with the feedback given by the language teacher (inter alia Abdous & 
Yoshimura, 2010; Brick & Holmes, 2008; Cann, 2007; Stannard, 2007). In this short 
paper we will report the results of a case study where students moved from passively 
receiving feedback to actively entering into a feedback dialogue with their language 
teachers: screencasts were used not only by the teachers to provide audio and visual 
feedback to students on their written work, but also by the students themselves to 
comment in depth on the feedback they had received. Participants in the case study 
ZHUHVXUYH\HGDWWKHHQGRIWKHVHPHVWHUDQGZHZLOOUHSRUWRQWKHVXUYH\¿QGLQJV
as well as discuss the limitations and implications of the case study. The paper will 
UHÀHFWRQWKHSRWHQWLDOUROHRIWHFKQRORJ\LQSURYLGLQJIHHGEDFNWKHHIIHFWLYHQHVV
of elicitation feedback in the context of this case study and the students perception 
of the usefulness of creating their own screencasts in response to the feedback they 
have received. 
Keywords: feedback, screencasts, computer-mediated communication, CMC, 
student engagement.
1. Introduction
In 2005 the Higher Education Funding Council for England (HEFCE) launched 
the now annual National Student Survey (NSS) to gauge the level of overall 
VDWLVIDFWLRQDPRQJVW¿QDO\HDUVWXGHQWVUHJDUGLQJWKHLUGHJUHHFRXUVHVLQWKH8.
The survey questions cover various aspects of the students university experience, 
 8QLYHUVLW\RI1RWWLQJKDP8QLWHG.LQJGRPRUDQQDVSHLFKHU#QRWWLQJKDPDFXN
 8QLYHUVLW\RI1RWWLQJKDP8QLWHG.LQJGRPVDVFKDVWROOKDQV#QRWWLQJKDPDFXN
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from the organisation and management of their study programmes and the teaching 
they experienced, to feedback on their assessments and availability and quality 
of learning resources. Whilst student satisfaction with assessment and feedback 
KDVULVHQVLQFHWKHVWDUWRIWKHVXUYH\ODVW\HDU¶V¿JXUHVVXJJHVWWKDWLWLVVWLOOWKH
category where, relatively speaking, students express least satisfaction regarding 
their university experience.
In 2012 HEFCE itself produced guidelines for Higher Education Institutions aimed 
at increasing students engagement with the feedback they receive.
If students continue to see feedback as the area of their degree experience that 
WKH\DUHOHDVWVDWLV¿HGZLWKWKHTXHVWLRQDULVHVDVWRZKDWVWDIIFDQGRLQRUGHUWR
improve the way(s) in which feedback is presented to the students. The following 
study report details the results of a case study where students moved from passively 
receiving feedback to actively entering into a feedback dialogue with their language 
teachers.
2. Method
2.1. Participants
Our small scale study took place in the spring semester of the academic session 
2014/2015 and involved two distinct groups of students from the School of 
&XOWXUHV /DQJXDJHV DQG $UHD 6WXGLHV DW WKH 8QLYHUVLW\ RI 1RWWLQJKDP RQH
second-year group studying German as a degree subject consisting of 10 students 
(group 1), and one mixed-year group, consisting of 12 students, studying German 
as a subsidiary module alongside their main degree course through the institution-
wide language programme (group 2). The language competence of the participants 
was approximately in line with level B2 (group 1) or B1 (group 2) of the European 
Framework of Reference for Languages. All students were undergraduate students 
at the time the study took place.
2.2. Data collection
,QWKH¿UVWLQVWDQFHERWKJURXSVRIVWXGHQWVZHUHJLYHQDIRUPDWLYHZULWWHQWDVNDQ
essay (group 1) and a summary in German (group 2). Both teachers then provided 
the students with a screencast, using the freely available software screencast-o-
matic3. In the case of group 1, the screencast showed the students piece of written 
3. http://www.screencast-o-matic.com/
509
Feedback on feedback  does it work?
work and contained an audio recording of the teachers elicitation feedback, i.e. the 
audio feedback consisted of metalinguistic explanations and prompts to encourage 
the students to work out for themselves how to improve their work (e.g. Lyster & 
Ranta, 1997). This was done in the target language. In the case of group 2, the non-
specialist group, the screencast was in English and it had also written elicitation 
comments as an additional feedback element.
It is at this point in the feedback process that the innovative element of our study is 
found: after reworking their essays, the students themselves produced a screencast 
video, using the same software, in order to explain how they had incorporated the 
elicitation feedback into their second essay/summary submission.
)LQDOO\ VWXGHQWV ZHUH DVNHG WR ¿OO LQ DQ RQOLQH TXHVWLRQQDLUH FUHDWHG ZLWK
surveymonkey4 in order to gauge their perception on the feedback they had 
received, and how they evaluated its usefulness and the role technology played in 
both receiving and creating feedback.
3. Discussion
All students in both groups submitted the draft version of their written assignment 
and received a screencast with audio elicitation feedback. Out of a total number 
RI  VWXGHQWV HLJKW FUHDWHG D VFUHHQFDVW WKHPVHOYHV RI WKHLU ¿QDO YHUVLRQ RI
the assignment. Roughly 40% of the total number of the participating students 
completed the questionnaire with the following results.
The majority of the students had watched the video several times, 50% had watched 
it three times or more. All participants had then used the feedback to rework their 
essays accordingly. Open comments like the following suggest that students used 
the feedback to analyse and work on their linguistic weaknesses, not only for this 
VSHFL¿FDVVLJQPHQWEXWDOVREH\RQG
I did use the feedback to identify my main areas of weakness and focus 
KHDYLO\RQ WKHVHDVSHFWVRQ UHYLVLQJ IRU WKHH[DPKRSHIXOO\ VLJQL¿FDQWO\
improving my marks and the standard of my German.
We asked students to evaluate the following general statements about the activity 
(Table 1XVLQJD¿YHSRLQW/LNHUWVFDOH(1 = Strongly disagree, 2 = Disagree, 3 = 
Neither disagree or agree, 4 = Agree, 5 = Strongly agree).
4. https://www.surveymonkey.com/
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Table 1. /LNHUWVFDOHW\SHTXHVWLRQVRIWKH¿QDOTXHVWLRQQDLUH
7KHUHVXOWVVXJJHVWWKDWVWXGHQWVSHUFHLYHGWKHH[HUFLVHDVYHU\XVHIXODQGEHQH¿FLDO
to their learning experience, and that working actively with the feedback they had 
received helped them improve their language skills.
Several open comments suggest that students perceive screencast feedback to 
be more personal and that it encourages students to work more actively with the 
feedback. However, students were divided over the idea of creating a screencast 
themselves, the average score of 3.50 as well as open comments show that some 
VWXGHQWVIRXQGLWXVHIXOZKHUHDVRWKHUVZHUHQRWFRQYLQFHGWKDWLWKDGEHQH¿WWHG
their learning process.
Regarding the question of whether students would prefer the feedback to be in 
English or in the target language, 50% opted for the target language, 25% for 
English, and the remaining 25% did not express a preference.
4. Conclusions
Our aim in running this case study was to see if we could effect a deeper 
engagement of our students with the feedback they receive on written work. Our 
¿QGLQJV VXSSRUW WKH YLHZ WKDW DXGLRYLGHR IHHGEDFN LV VHHQ E\ WKH VWXGHQWV DV
highly effective and more effective than written feedback alone. It is encouraging 
to see that the majority of the students surveyed, over 80%, watched the feedback 
video at least twice, half of them at least three times. We believe the difference 
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in students opinion about which language the feedback should be given in can 
be attributed to the students main study discipline  those studying German as a 
degree subject prefer the feedback to be in German, those studying German as a 
VXEVLGLDU\SUHIHU WKH ODQJXDJH WREH(QJOLVK2XUVPDOOVFDOHVWXG\GLGQRW¿QG
WKDWVWXGHQWVDUHFRQYLQFHGDERXWWKHOHDUQLQJEHQH¿WVRIFUHDWLQJDVFUHHQFDVWDQG
explaining their revised essays to their teacher.
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